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ERRORS IN WRITING MADE BY THE SECOND YEAR STUDENTS OF 
SMA N 2 WATES KULON PROGO 
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ABSTRACT 
 
This study aims to give report about errors in writing made by the second year 
students of SMA N 2 Wates Kulon Progo. The errors observed are grammatical ones; 
other errors are not taken into consideration.  
The population of this research consists of 126 second year students of SMA N 
2 Wates Kulon Progo. The sampling was carried out by using total population 
sampling technique which means that the whole population is used as the sample of 
population. In order to get the data needed, the researcher asked the subject of the 
research to make English compositions on the topic given. Besides, the subjects of 
the research were also allowed to make English compositions based on their own 
favourite topics on writing.  
Some important findings are reported as follows. From the data used, it can be 
seen that there are 1217 errors. Based on the surface strategy taxonomy, 485 errors or 
39.85 % are misformation errors, 309 errors or 25.39 % are omission errors, 286 
errors or 25.5 % are addition errors and 137 errors or 11.26 % are misordering errors. 
Among the twenty subcategories, the most frequent errors are the omission of be.  
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CHAPTER I 
INTRODUCTION 
 
A. Background of the Problems 
English is an international language and almost every nation in the world 
learns English as a second language or as a foreign language. Because of the 
importance of English in almost every field, it has been chosen as the first foreign 
language to be taught at schools in Indonesia. The English teaching and learning 
process in this modern life becomes a need. 
In Indonesia, English is one of the essential lessons that is taught at schools 
or educational institutions. It has been taught from elementary schools, junior 
high schools and senior high schools or vocational high schools. Nowadays, some 
of kindergartens in Indonesia also introduce and teach English to young children.  
There are many aspects in language that should be taught by English 
teachers. In general, there are four aspects or skills of English that must be 
learned by students, namely; listening, reading, speaking and writing. The writing 
teaching and learning process is important for students. Students can learn many 
aspects in writing, so that they can produce sentences, paragraphs and texts by 
using English compositions which are acceptable and grammatically correct. 
Students can convey their purposes, ideas, feelings and thoughts in written form, 
so that they can improve and develop their skills in writing. 
1 
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In the teaching and learning process of writing, English teachers can ask 
their students to write freely on any topic to emphasize fluency. Because writing 
is a productive skill, it can be used by students to express their purposes, ideas, 
feelings and thoughts in written form. Students are expected to make an English 
composition by using good grammar. A good composition of writing helps people 
to catch students’ purposes, ideas, feelings and thoughts easily. 
In senior high school, the purpose of English teaching and learning process 
is to make the students have a high interest or motivation to study English. They 
are also expected to know and develop the four skills in the language mastery 
(listening, reading, speaking and writing). They can learn and master English in a 
good pattern. Students who have graduated from a senior high school are 
expected to have good knowledge in English to prepare their future. 
SMA N 2 Wates is one of schools in Kulon Progo that uses a moving class 
system. It means that each lesson has its room or special room to conduct the 
teaching and learning process. The English class is conducted in the English 
room. In the teaching and learning process of English, this school has integrated 
the four language skills (listening, reading, speaking and writing). The English 
teachers usually use English books as the learning materials in the teaching and 
learning process. The English teachers also use tape recorder in conducting 
listening class. Sometimes, SMA N 2 Wates invites native speakers to develop 
and improve students’ English skills. 
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It is obvious that writing is one of the skills that must be learned by the 
students. However, after learning English for several times, Indonesian students, 
including the students in SMA N 2 Wates are not able to convey their purposes, 
ideas, feelings and thoughts in writing well. The students found difficulties when 
they have to express themselves in English, especially in written form. They still 
found some difficulties to write English compositions which are acceptable and 
using good grammar.  
 
B. Identification of the Problems 
Difficulties occur in almost every field in students’ life, as it also occurs in 
the teaching and learning process. In conducting the teaching and learning process 
of English, especially writing, the students still found some difficulties. 
Difficulties which occur in the teaching and learning process can make students 
produce errors when they have to express themselves in English. The difficulties 
become their problem until now. 
The first problem may come from the students themselves. Some of the 
students have a low motivation to learn English, especially writing. For them, 
writing is very difficult to learn because it relates to grammatical rules. It seems 
that they do not have spirit or motivation to learn English seriously. In writing, 
the problem is not only about finding the rights words and using good grammar, 
but also expressing purposes, ideas, feelings and thoughts in English.  
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The second problem may come from the English teachers. Some of them do 
not use interesting methods to conduct the teaching and learning process. As a 
result, they fail to attract students’ attention. The class becomes uncontrolled and 
the English teachers are not able to achieve the goals or purposes of the teaching 
and learning process. 
The third problem may come from the English materials. Materials refer to 
anything used by the teachers or learners to facilitate the learning of a language. 
Materials could obviously be cassettes, videos, CD-Rooms, dictionaries, grammar 
books, workbooks or photocopied exercises, (Tomlinson, 1998: 2).  Materials 
which do not resemble to students’ life also make the students feel uncomfortable 
in the teaching and learning process. They have to work hard and spend much 
time to understand the content of the materials. Materials which are not suitable 
with the students’ grade can also make the students loose their interest in learning 
English. 
The fourth problem may come from students’ linguistic competence. Many 
English teachers of senior high schools in Indonesia complain about their 
students’ inability to apply and interpret the linguistic competence that they have 
learned for several times in the right way. Linguistic competence is very 
important for the students, especially when they have to follow writing class.  
The fifth problem may come from school’s environment. The environment 
which is very crowded and full of noise can disturb the teaching and learning 
process. It can disturb students’ concentration to the teaching and learning 
5 
 
process. As a result, it is difficult for them to pay attention to the teachers. It is 
also difficult for them to catch the teacher’s explanations. 
In senior high schools, the purpose of the English teaching and learning 
process is to make the students have interest to master the four skills of English. 
They are also expected to integrate the four language skills in their daily life. 
Writing is one of the essential skills in language that must be learned by the 
students in senior high schools. Those who have graduated from a senior high 
school are expected to have capabilities to construct and write English 
compositions which are acceptable and grammatically correct. 
 
C. Limitation of the Problems 
It is difficult for the researcher to analyze all aspects of errors in language 
made by the students. As stated in the identification of the problem, difficulties in 
the teaching and learning process can make the students produce errors when they 
have to express themselves in English. Errors may occur in many aspects of 
language. Errors may happen in receptive and productive skills. Due to the 
limitation of knowledge, time, fund, ability and energy of the researcher, this 
research will only focus on the errors made in writing because writing is one of 
the skills in English that is important for the students. 
 
 
 
6 
 
D. Formulation of the Problems 
According to the identification and limitation of the problems above, the 
researcher formulates the problems as follows: 
1. What are the kinds of high-frequency grammatical errors in written English 
made by the second year students of SMA N 2 Wates? 
2. What are the possible causes of those errors? 
 
E. Objectives of the Study 
The objectives of the study are as follows; 
1. To describe the common errors in writing made by the students of SMA N 2 
Wates. 
2. To discuss the possible causes of those errors. 
 
F. Significances of the Study 
This research is expected to give contributions. The significances are as 
follows: 
1. The main benefit of this research is to inform the kinds of grammatical errors 
which occur in students’ writing works made by the students of SMA N 2 
Wates in the second grade. The teachers will exactly know the difficulties that 
are being faced by the students. This information will become important to the 
teachers in improving and developing English teaching and learning 
strategies, especially in conducting the teaching and learning of writing. 
7 
 
2. This research encourages the students to learn writing more intensively. 
3. This research encourages other researcher to conduct research on writing. 
4. This research is expected to provide feedback for the English teachers of 
SMA N 2 Wates in improving and developing the teaching of writing. 
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CHAPTER II 
LITERATURE RIVEW AND CONCEPTUAL FRAMEWORK 
 
A. Teaching English as a Foreign Language 
English is very important in almost every field in our life. It also important 
to communicate to people around the world. The English teaching and learning 
process in this modern life has become a need or even become a must. According 
to Brown (2000: 193-194), learning EFL, that is, English in one’s own culture 
with few immediate opportunities to use the language within the environment of 
that culture (for example, an Indonesian learning English in Indonesia), may at 
first appear to be easy to define. Two global developments, however, mitigate the 
clarity of identifying a simple “EFL” context: (a) the current trend toward 
immigrant communities establishing themselves within various countries (for 
example, Indonesian communities in a large city in the United States) provides 
ready access to users of so-called foreign languages; (b) in the case of English, the 
penetration of English-based media (especially television, the internet and the 
motion picture industry) provides further ready access to English even in 
somewhat isolated settings. 
In addition, Nayar in Brown (2000: 194) pointed out the problem with the 
ESL or EFL terminology, is that it “seems to have created a world view that being 
a native speaker of English will somehow bestow on people not only 
unquestionable competence in the use and teaching of the language but also 
8 
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expertise in telling others how English ought to be taught.” In Indonesia, the 
process of teaching and learning of English integrates the four language skills. 
The language skills are listening, reading, speaking and writing. According to 
Brown (2001: 234), the integration the four language skills are needed because of 
some reasons; 
1. Production and reception are quite simply two sides of the same coin; one 
cannot split the coin in two. 
2. Interaction means sending and receiving messages. 
3. Written and spoken language often (but not always) bear a relationship to each 
other; to ignore that relationship is to ignore the richness of language. 
4. For literate learners, the interrelationship of written and spoken language is an 
intrinsically motivating reflection of language and culture and society. 
5. By attending primarily to what learners can do with language, and only 
secondarily to the forms of language, we invite any or all of the four skills that 
are relevant into the classroom arena. 
6. Often one skill will reinforce another; we learn to speak, for example, in part by 
modeling what we hear, and we learn to write by examining what we can read. 
7. Proponents of the whole language approach have shown us that in the real 
world of language use, most of our natural performance involves not only the 
integration of one or more skills, but connections between language and the 
way we think and feel and act. 
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In English teaching and learning process, teaching techniques are elements 
that cannot be separated. Teachers need special preparation to teach a language, 
especially English.  Teachers must be familiar with various kinds of teaching 
techniques in order to improve their quality of language teaching and to get 
students’ attention. On the other hand, teachers also need to conduct teaching and 
learning process involves the four aspects of language, namely; teaching 
listening, reading, speaking and writing. 
 
B. Teaching Writing 
Writing is categorized as a productive skill. It is used by the students to 
express or convey their creative purposes, ideas, feelings and thoughts in written 
form. A good composition of writing helps the people to catch one’s purposes, 
ideas, feelings and thoughts easily. It is also important to avoid misunderstanding 
among the people.  
In writing, students not only need linguistic knowledge or linguistic 
competence, but also need non-linguistic competence. These two elements 
cannot be separated to each other. Nunan (1993: 5) proposes that linguistic 
knowledge is knowledge of how sentences are formed internally and combined 
with each other externally. While non-linguistic knowledge is knowledge of 
subject matter or content of the text in question. Then, subject matter knowledge 
plays an important part in enabling the reader or listener to interpret the texts. 
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In conducting the writing teaching and learning process, there are some 
types of classroom writing performance that can be used by the teachers. 
According to Brown (2001: 343-346), there are five major categories of 
classroom writing performance; 
1. Imitative, or writing down 
At the beginning level of learning to write, students will simply “write 
down” English letters, words and possibly sentences in order to learn the 
conventions of the orthographic code. Some forms of dictation fall into this 
category, although dictations can serve to teach and test higher-order 
processing as well. Dictations typically involve the following steps; 
a. Teacher reads a short paragraph once or twice at normal speed. 
b. Teacher reads the paragraph in short phrase units of three or four words each 
and each unit is followed by a pause. 
c. During the pause, students write exactly what they hear. 
d. Teacher then reads the whole paragraph once more at normal speed so 
students can check their writing. 
e. Scoring of students’ written work can utilize a number of rubrics for assigning 
points. Usually spelling and punctuation errors are not considered as severe as 
grammatical errors. 
2. Intensive, or controlled 
This type of writing does not allow much, if any, creativity on the part of 
the writer. A common form of controlled writing is to present a paragraph to 
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students in which they have to alter a given structure throughout. Students 
may be asked to change all present tense verbs to past tense; in such a case, 
students may need to alter other time references in the paragraph. We can find 
intensive or controlled writing in many course books or exercise books. 
3. Self-writing 
The most salient instance of this category in classroom is note-taking, 
where the students take some notes during a lecture for the purpose of later 
recall. Diary or journal writing also falls into self-writing.   
4. Display writing 
Writing within the school curricular context is a way of life. For all 
language students, short answer exercises, essay examinations and even 
research reports will involve an element of display. Students need to master 
display writing techniques in order to enrich their academic skills. 
5. Real writing 
Brown proposes three subcategories of real writing, namely: 
a. Academic writing 
One of the examples is group problem-solving tasks, especially those 
that relate to current issues and other personally relevant topics may have a 
writing component in which information is genuinely sought and conveyed. 
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b. Vocational or technical writing 
This subcategory relates with job. Vocational or technical can take 
place in classes of students studying English for advancement in their 
occupation. 
c. Personal writing 
Diaries, letters, post cards, notes, personal messages and other 
informal writing fall in personal writing. 
In addition, there are some principles for designing writing techniques in 
conducting teaching and learning writing. The principles are very important to 
emphasize students’ writing fluency. Brown (2001: 346-348) proposes six 
principles for designing writing techniques: 
1. Incorporate practices of “good” writers 
Here are some characteristics of good writers: 
a. focus on a goal or main idea in writing 
b. perceptively gauge their audience 
c. spend some time (but not too much) planning to write 
d. easily let their first ideas flow onto the paper 
e. solicit and utilize feedback on their writing 
f. are not wedded to certain surface structures 
g. revise their work willingly and efficiently 
h. patiently make as many revisions as needed 
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2. Balance process and product 
Writing is a composing process and usually requires some drafts 
before an effective product is created. So that teachers have to make sure their 
students are carefully led through appropriate stages or steps. 
According to White and Arndt in Harmer (2001: 258), process in 
writing is an interrelated set of recursive stages which include; 
a. drafting 
b. structuring (ordering information, experimenting with arrangements, 
etc.) 
c. reviewing (checking context, connections, assessing impact and 
editing) 
d. focusing (that is making sure students are getting the message across 
students want to get across) 
e. generating ideas and evaluation (assessing the draft and/or subsequent 
drafts. 
3. Account for cultural or literary backgrounds 
In writing, teachers need to help students to understand culture that 
they are accustomed and then, bring them to the use of acceptable English 
rhetoric. 
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4. Connect reading and writing 
By reading and learning a variety of relevant text types, students can 
gain important insights both about how they should write and about the 
subject matter they may become the topic of their writing. 
5. Provide as much authentic writing as possible 
There are many ways that can be seen as authentic writing. The first is 
sharing writing with other students in the class. The second is publishing a 
class newsletter writing letters to people outside of class, writing a script for a 
skit or dramatic presentation, writing resume and writing advertisements. 
6. Frame the techniques in terms of prewriting, drafting and revising 
Writing process tends to be framed in three stages of writing. The 
prewriting stage encourages the generation of ideas, while drafting and 
revising stages are the core of process writing. 
 
C. General Notion of Errors 
Human learning is fundamentally a process that involves the making of 
mistakes. Mistakes, misjudgements, miscalculations and erroneous assumptions 
form an important aspect of learning virtually any skill or acquiring information 
(Brown, 2000: 216). Some experts of linguistics define errors in their own terms. 
However, the meaning that they convey is almost the same. Hornby (2000: 290) 
states errors as something done wrongly or the state of being wrong in belief or 
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behaviour. Webster (1984: 476) defines errors in three items. The terms are as 
follows: 
1. An error is the state of believing what is untrue, incorrect, or wrong. 
2. An error is a wrong belief; incorrect opinion. 
3. An error is something incorrectly done through ignorance or carelessness. 
Errors may occur in many aspects of language. In addition, linguistic errors 
may happen in receptive as well as productive skills, spoken as well as written 
language. In written language, errors may occur in diction, punctuation, word 
order, omission, addition, misformation, etc. 
Another expert, Vianna (1981: 338) in The American Heritage Desk 
Dictionary defines errors in some definitions. The definitions of errors are as 
follows: 
1. An error is an act, statement, or belief that deviates from what is correct, right, 
or true. 
2. An error is the condition of being incorrect or wrong. 
3. An error is a deviation from an accepted code of behaviour. 
4. An error is a mistake caused by accident or ignorance. 
5. An error is the difference between a computed, estimated, or observed value 
and a correct value. 
Moreover, Funk and Wagnalls (1967: 431) in Standard Dictionary express 
some explanations of errors. Here are some explanations of errors: 
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1. An error is the condition of erring, or going astray from the truth, especially in 
matters of opinion or belief; also, deviation from a right standard of 
judgement or conduct, as through ignorance; mistake. 
2. An error is something done, said, or believed wrongly; a deviation from 
correctness or accuracy, or from truth. 
3. An error is a violation or neglect of duty; transgression; sin. 
 
1. Errors in Reference to Language Learning 
a. Errors 
 Corder (1973: 259) defines “errors as breaches of the code.” A learner 
makes some errors because of lack of knowledge of understanding of the rules 
of the language that being learned. Therefore, the meaning of phrases or 
sentences produced is unacceptable. In addition, Raimes (1983: 22) states that 
errors can occur due to carelessness, lack of application of a learned rule in 
context and lack of knowledge of a structure. Errors are inability that are 
caused by the lack of knowledge of the language rules or competency factors, 
(Chomsky in Tarigan (1988: 273).  
b. Mistakes 
 A mistake is inability to match the language to the situation. It may 
occur because of the selection of wrong style, dialect or variation.  According 
to Chomsky in Tarigan (1988: 273), mistakes are inabilities that are caused by 
some factors, such as tiredness and lack of attention. Those factors are called 
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performance factors. Basically, the difference between mistakes and errors is 
very important, but, it is very difficult to determine mistakes and errors 
without conducting a good analysis.  
c. Lapses 
 According to Corder (1973: 259), lapses is wrong starts or confusion 
of structure. Lapses are usually done by the native speakers. They know 
exactly the rule of their language. Because of that, they are able to correct 
their own mistakes. 
In addition, Edge in Harmer (2001: 99) suggests that mistakes can be divided 
into three broad categories: ‘slips’ (that is mistakes which students can correct 
themselves once the mistakes have been pointed out to them), ‘errors’ (mistakes 
which they cannot correct themselves and which therefore need explanation) and 
‘attempts’ (that is when a student tries to say something but does not yet know 
the correct way of saying it). 
 
2. Classifications of Errors  
Dulay. et. al (1982: 146) propose four descriptive classifications of errors. 
The types of errors are as follows. 
a. Linguistic category 
Many error taxonomies have been based on the linguistic item which is 
affected by an error. These linguistic category taxonomies classify errors 
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according to either or both the language component or the particular linguistic 
constituent the errors affect.  
Language components include phonology (pronunciation), syntax and 
morphology (grammar), semantics and lexicon (meaning and vocabulary), and 
discourse (style). Constituents include the elements that comprise each 
language component. For example, within syntax one may ask whether the 
error is in the main or subordinate clause; and within a clause, which 
constituent is affected, e.g. the noun phrase, the auxiliary, the verb phrase, the 
preposition, the adverb, the adjectives, and so forth. 
b. Surface strategy taxonomy 
It classifies errors into four categories, namely; (a) omission, (b) 
addition, (c) misformation and (d) misordering. In constructing an utterance or 
a sentence, English learners may omit necessary items or add unnecessary 
ones; they may misform items or misorder them. Dealing with additions 
errors, there are three kinds of addition errors; (a) double markings, (b) 
regularizations and (c) simple additions.  
Double markings are more accurately described as the failure to delete 
certain items which are required in some linguistic constructions, for example 
the auxiliary is produced twice “Why didn’t mommy don’t make dinner?” 
Regularizations errors that fall under the addition category are those in which 
a marker that is typically added to a linguistic item is erroneously added to 
exceptional items of the given class that do not take a marker. For examples, 
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sheeps and putted are both regularizations in which the regular plural and past 
tense markers –s and –ed, respectively, have been added to items which do not 
take markers. Then, simple addition errors are the “grab bag” subcategory of 
additions. If an addition error is not a double marking nor a regularization, it is 
called a simple addition. No particular features characterize simple additions 
other than those that characterize all additions errors-the use of an item which 
should not appear in a well-formed utterance, for example “in over here”. 
As in the case of additions, misformations also have three subcategories, 
namely; regularizations errors, archi-forms and alternating forms. 
Regularizations errors that fall under the misformation category are those in 
which a regular marker is used in place of an irregular one, as in runned for 
ran or gooses for geese. Archi-forms are the selection of one number of a class 
of forms to represent others in the class is a common characteristic of all 
stages of second language acquisition. For example, an English learner may 
temporarily select just one of the English demonstrative adjectives this, that, 
these and those, to do the work for several of them; “that dog and that dogs”.  
As the learner’s vocabulary and grammar grow, the use of archi-forms 
often gives way to the apparently fairly free alternation of various members of 
a class with each other. It is called alternating forms. For example, we can see 
for demonstrative; “those dog and this cats”. 
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c. Comparative taxonomy 
The classifications of errors in a comparative taxonomy is based on 
comparisons between the structure of L2 errors and certain other types of 
constructions. The comparative taxonomy classifies errors into four 
categories, namely; (a) developmental errors, (b) interlingual errors, (c) 
ambiguous errors and (d) other errors. 
Developmental errors are errors similar to those made by children 
learning the target language as their first language, for example, “Dog eat it”. 
In case of an interlingual error, it is similar in structure to a semantically 
equivalent phrase or sentence in the learner’s native language, for example, 
“the man skinny”. Ambiguous error are those that could be classified equally 
well as developmental or interlingual. That is because these errors reflect the 
learner’s native language structure and at the same time, they are of the type 
found in the speech of children acquiring the first language, for example, “I 
no have a car”. Then, few taxonomies are complete without grab bag for 
items that do not fit into any other category, for example, “She do hungry”. 
d. Communicative effect taxonomy 
While the surface strategy and comparative taxonomies focus on aspects 
of the errors themselves, the communicative effect classification deals with 
errors from perspective of their effect on the listener or reader. It focuses on 
distinguishing between errors that seem to cause miscommunication and those 
that do not. 
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Communicative effect taxonomy classifies errors into two categories, 
namely, (a) global errors and (b) local errors. Global errors are errors that 
affect overall sentence organization so as to significantly hinder 
communication, for example, wrong sentence connectors “He will be rich 
until he marry”. While local errors are errors that affect single elements 
(constituents) in a sentence so that they do not usually hinder communication 
significantly. For example, compare the following sentences: 
Why like we each other? 
Why we like each other? 
In line with Dulay, Lennon in Brown (2000: 222-223) states a number of 
different categories for description of errors. The description of errors are as 
follows; 
a. The most generalized breakdown can be made by identifying errors of 
addition, omission, substitution and ordering, following standard 
mathematical categories. In English a do auxiliary might be added (Does can 
he sing?), a definite article omitted (I went to movie), an item substituted (I 
lost my road), or a word order confused (I to the store went). But such 
categories are clearly very generalized. 
b. Within each category, levels of language can be considered: phonology or 
orthography, lexicon, grammar and discourse. Often, of course, it is difficult 
to distinguish different levels of errors. 
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c. Errors may also be viewed as either global or local (Burt and Kiparsky 1972). 
Global errors hinder communication; they prevent the hearer from 
comprehending some aspect of the message. For example, “Well, it’s a great 
hurry around,” in whatever context, may be difficult or impossible to 
interpret. Local errors do not prevent the message from being heard, usually 
because there is only a minor violation of one segment of a sentence, allowing 
the hearer or reader to make an accurate guess about the intended meaning. 
“A scissors,” for example, is a local error.  
d. Finally, Lennon (1991) suggests that two related dimensions of error, domain 
and extent should be considered in any error analysis. Domain is the rank of 
linguistic unit (from phoneme to discourse) that must be taken as context in 
order for the error to become apparent, and extent is the rank of linguistic unit 
that would have to be deleted, replaced, supplied, or recorded in order to 
repair the sentence. 
Teachers should see errors as a friends not enemies to be conquered; errors 
tell the teachers a great deal about students’ learning processes, for in errors they 
can see evidence of the learning process at work, (Raimes, 1983: 22). By seeing 
errors, teachers can see the development or progress of the teaching and learning 
process. In addition, they also can make a remedial program to improve teaching 
and learning process quality. Learning is a process and making an error is not 
prohibited in the teaching and learning process. The important thing is how to 
handle errors and finding solution to solve students’ errors. 
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In the teaching and learning process of English, especially in writing, some 
students still found any difficulties to write English compositions which are 
acceptable and using a correct grammar. This condition may caused by the lack 
knowledge or understanding of grammar. A good understanding of grammatical 
rules plays an important role in making and developing sentences, paragraphs and 
texts.  
 
3. Sources of Errors 
Brown (2000: 223) states that by trying to identify sources of errors, 
someone can begin to arrive at an understanding of how the learners’ cognitive 
and affective self relates to the linguistic system and to formulate an integrated 
understanding of the process of second language acquisition. He proposes three 
kinds sources of errors, namely; interlingual transfer, intralingual transfer and 
context of learning. 
a. Interlingual transfer 
Brown (2000: 224) argues that the beginning stages of learning a 
second language are characterized by a lot of interlingual transfer from the 
native language or interference. In these early stages, before the system of 
the second language is known, the native language is the only linguistic 
system that the learner has mastered. He gives such examples as: English 
learners say “sheep” for “ship” or “the book of Jack” instead “Jack’s 
book”. 
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b. Intralingual transfer 
According to Brown (2000: 224), one of the major contributions of 
error analysis is its recognition of sources that extend beyond just 
interlingual error in learning a second language. He observes that 
intralingual transfer (within the target language itself) is a major factor in 
second language learning. For example, “Dog eat it”.  
c. Context of learning  
The third major source of errors, according to Brown (2000: 226) is 
the context of learning. Context refers to the classroom with its teacher and 
its material in the case of untutored second language learning. In addition, he 
explains that in the classroom context, the teacher or the textbook can lead 
the learner to make faulty hypotheses about the language. 
 
D. Contrastive Analysis 
According to Patricia A. Richard-Amato (2003: 36), contrastive analysis is 
based on behaviorism. It considers L1 to be mainly an interference to the mastery 
of L2. In order to become proficient in L2, the habits of L1 need to be broken 
before the habits of L2 can become firmly established. More exposure of L2 is 
also important in order to become proficient in L2. 
Kanarakis says that learning a foreign language is the acquiring the ability to 
express oneself in different sounds and different words through the use of 
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different grammatical rules. Any sounds, words or items of the grammar of the 
foreign language may or may not have counterparts in the native language.  
In addition, Kanarakis (1968: 287) states that contrastive analysis is the 
comparison of equivalent portions of two languages for the purpose of isolating 
the probable problems that speaker of one language will have in acquiring the 
other. If the description of a single language is highly complex affair, the 
differential of two languages is more than twice as complex. It involves not only 
the analysis of two languages, but also a comparison of the differences in 
separate items and of the way they work together. It covers all levels of language 
and the relation between them, such as: phonetics, grammar, lexicology and 
stylistic usage.  
Furthermore, Lado says that the most important differences between two 
languages are not those of words, striking though vocabulary differences may be, 
but their structure since each language has its own system of sentence patterns, 
intonation, stress, consonants and vowels. His opinion can be easily understood 
because language consists of words. The words are joined together or modified to 
express someone’s feeling and thoughts, but the way in which they are joined 
together or modified differs from one language to another.  
In the structure of noun phrases in English for example, single word 
modifiers usually before the headword, then followed by phrase and clause 
modifiers. In the structure of noun phrases in Indonesian, a common position for 
all modifiers is after the headword. The pattern of English noun phrases is MD 
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(menerangkan diterangkan), but the pattern of Indonesian noun phrases is DM 
(diterangkan menerangkan). 
Contrastive analysis has some usefulness. One position holds many 
reservations regarding the usefulness of contrastive analysis. A second considers 
it helpful only for the teacher (as a person having language skills and experience) 
for developing class techniques, evaluating the language of textbook, pinpointing 
learning problems, predicting the student’s mistakes, etc. A third position allows 
that contrastive analysis can be relevant to the language learning of only adult 
learners, as will be seen later.   
 
E. Error Analysis 
Patricia A. Richard-Amato (2003: 36-37), error analysis is based on 
developmentalism (learning develops in variable stages as learners interact with 
the environment). Error analysis looks at such errors positively and considers 
them necessary to the development of language, be it first or second. It should 
not pinpoint deficits in the student’s use of the new language, but rather should 
help determine in what ways the student is progressing in the developmental 
process. It is also very important to determine learning strategy which is suitable 
for the students.   
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F. Conceptual Framework 
Indonesian students have already acquired and used Indonesian language as 
the second language and their mother tongue, .e.g. Javanese language, Balinese 
language, etc as their first language. Indonesian language has been used as the 
language of instruction in all levels of schools in Indonesia. The mother tongue 
has been used as a device to communicate in daily life. In Indonesia, English is 
considered as a foreign language. Because of the importance of English, it has 
been chosen to be taught at schools in Indonesia. However, after learning English 
for several times, Indonesian students still make many errors when they ask to 
express themselves in English, especially in writing. 
The errors are classified using the surface strategy taxonomy. According to 
the surface strategy taxonomy, errors can be classified into four categories, 
namely: omission, addition, misformation and misordering. Dealing with sources 
of errors, the errors are classified using comparative taxonomy. According to 
comparative taxonomy, errors can be classified into four categories, namely; 
interlingual transfer, intralingual transfer or developmental errors, ambiguous 
errors and other errors or unique errors. 
According to the explanation above, there are some important points. Firstly, 
an error is considered omission if a certain linguistic form is ommitted. For 
example, “My mind always worried.” Secondly, an error is called addition if an 
unnecessary grammatical item is added to the sentence, for example, “Why didn’t 
mommy don’t make dinner.” Thirdly, an error is called misordering if there is a 
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wrong position in constructing a sentence, for example, “I met there some 
Germans.” Fourthly, an error is categorized misformation if there is an incorrect 
form of structure, for example, “The girl asks the boy what he should paint.” 
While in an interlingual error, an error is called interlingual if it is caused by 
translating from Indonesian to English directly. For example, “Dog eat it.” An 
error is considered intralingual or developmental errors if the difficulties come 
from the target language itself. For example, “Joe doesn’t likes it.” An error is 
called an ambiguous if it can be classified equally well as intralingual 
(developmental) or interlingual. For example, “I no have a car.” Then, an error is 
considered unique error if it cannot be classified into interlingual, intralingual and 
ambiguous. For example, “She do hungry.” 
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G.  Analytical Construct 
According to the explanation above, the analytical construct is depicted as follows: 
 
Language
Language 
Skills
Listening Reading Speaking Writing
Syntatic 
Analysis
Errors Writing Made by the Second 
Year Students of SMA N 2 Wates 
Kulon Progo
Types of 
Errors
1. Omission
2. Addition
3.Misformation
4. Misordering
Sources of 
Errors
1. Intralingual Transfer
2. Interlingual Transfer
3. Context of Learning
4. Intralingual and
interlingual transfer
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CHAPTER III 
RESEARCH METHOD 
 
A. Type of the Research 
 The research is descriptive qualitative. Issac and Michael (1982: 46) state 
that the purpose of descriptive research is to describe systematically the facts and 
characteristics of a given population or area of interest, factually and accurately. 
In accordance with that, this research tries to describe one of the facts in SMA N 
2 Wates. The research deals with common errors in writing made by the second 
year students of SMA N 2 Wates. Besides, it discusses possible causes of those 
errors. 
 
B. Setting of the Research 
 The research was conducted in SMA N 2 Wates, Kulon Progo. The location 
of this school is very strategic. It is located on Jalan Bendungan, Wates, Kulon 
Progo, Yogyakarta. There were four classes in each grade. Totally this school had 
12 main classrooms. It also had some adequate facilities to support the teaching 
and learning process, such as chemicals laboratory, physics laboratory, biology 
laboratory, language laboratory, computer laboratory, creativity laboratory, 
library, etc. SMA N 2 Wates is one of the schools in Kulon Progo which uses a 
moving class system. This school has used the moving class system since 2004. 
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C. Subject of the Research 
The subject of this research was the English class students in the second year 
at SMA N 2 Wates. There are five classes, namely XI IPA 1, XI IPA 2, XI IPS 1, 
XI IPS 2 and XI IPS 3. The researcher chose the students in the second year 
because of some reasons. Firstly, the students had learnt English for several 
times. Therefore, they are expected to have adequate skills and understanding in 
mastering English. Secondly, the materials or topics of the test were taken from 
the previous class. Therefore, they were familiar with the topics or materials. 
Thirdly, it seems difficult to take the third year as the object of the study. 
Usually, they start preparing themselves to face the national examination. 
 
D. Place and Time of the Research 
 The research was conducted from 13 July to 17 July 2009. It took place in 
SMA N 2 Wates on Jalan Bendungan, Wates, Kulon Progo, Yogyakarta. 
 
E. Techniques of Data Collection 
 The data used in this research are grammatical errors found in the 
compositions made by the second year students of SMA N 2 Wates. The 
instrument to get the data in this research was in the form of a test (test of skill in 
writing). The participants were given some topics and they were asked to 
develop the topics in written forms. Besides, the participants were also allowed 
to make English compositions freely. The topics or materials were based on the 
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Kurikulum Tingkat Satuan Pendidikan (KTSP) of English for senior high 
schools. The document analysis was used to collect the data. The document was 
in the form of students’ writing work.  
Some steps were used in order to collect the data. The first step was 
preparing the research instrument. The second one was conducting the test. In 
this step, the students were asked to make English compositions. 
Finding out all the grammatical errors in students’ works is attempted after 
collecting the data. The first step was reading every composition carefully and 
marking each grammatical error. Then, all the grammatical errors were collected 
and written on a separate piece of paper. The errors are in the form of syntactic 
analysis. Since the scope of this research is limited to grammatical errors only, 
other types of errors are not taken into consideration.  
 
F. Techniques of Data Analysis 
Classifying errors into omission, addition, misformation and misordering are 
not adequate. Discussing the sources of those errors is needed.  In other words, 
knowing why the errors occur is taken into consideration. Comparative taxonomy 
is used in dealing with the sources of errors. It classifies errors into four 
categories, namely, intralingual or developmental errors, interlingual errors, 
ambiguous errors and unique or other errors. 
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In accordance with that, there are two main steps in analyzing the data, 
namely; 
1. Presenting the description of errors 
In this step, there are three stages: 
a. Finding out all the grammatical errors 
 This stage consists of two steps: 
1) Classifying all similar errors into categories 
In this case, the researcher used the surface strategy taxonomy. 
2) Classifying each category into sub-categories 
b. Finding out the frequency of each error 
 It consists of three steps: 
1) Calculating the errors frequency of each category 
2) Calculating the errors frequency of each sub-category 
3) Calculating the errors percentages of each category and sub-category 
2. Presenting the description of data 
It consists of the following steps: 
a. Presenting the table and the graphic of frequency distribution of errors 
b. Presenting some examples of the errors taken from students’ works 
based on the data, how the errors occur is discussed. In this step, the 
comparative taxonomy is used in dealing with the sources of errors. 
c. Discussing the errors of some of the sub-categories 
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G. Reliability and Validity of the Research Instrument 
According to Brown (2001: 386), a reliable test is consistent and dependable. 
Sources of unreliability may lie in the test itself or in the scoring of the test, 
known respectively as test reliability and rater or scorer reliability. If a test given 
to the same subject or matched subjects on two different occasion, the test itself 
should yield similar results.  
Bell (1999: 104) states that validity of the research instrument tells us 
whether an item mesures or describes what is supposed to measure or describe. If 
a research instrument is unreliable, then it must also lack validity, but a reliable 
research instrument is not necessarily also valid. It could produce the same or 
similar responses on all occasions, but not be measuring what it is supposed to 
measure or describe. This seems straight forward enough, but measuring the 
extent of validity can become extremely involved and there are many variations 
and subdivisions of validity. 
Based on the explanation above, construct validity and content validity are 
used to enhance and support the validity of the research instrument. In relation 
with construct validity, it was adapted from generic structures of English text 
types for senior high school. Then, in relation with content validity, it was 
adapted from school based curriculum of English for senior high school. The 
topics and materials were taken from standard of content of school based 
curriculum of English for senior high school. The topics were about recount text, 
procedure text and telling future plans. 
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H. Trustworthiness  
Validity is a complex concept. It tells us whether an item measures or 
describes what it is supposed to measure or describe (Bell, 1999: 104).  
In accordance with the explanation above, the triangulation is used to 
enhance the trustworthiness. Burns (1999: 163) states that triangulation is one of 
the most commonly used and the best way of checking for validity. The aim of 
triangulation is to gather multiple perspectives on the situation being studied. It is 
a term which is used in different senses by qualitative researcher. 
Furthermore, Denzin in Burns (1999: 164) defines the forms of triangulation. 
The forms of triangulation are as follows: 
1. Time triangulation 
Data are collected at one point in time (cross-sectionally) or over a period 
of time (longitudinally) to get a sense of what factors are involved in 
changing processes. 
2. Space triangulation 
Data are collected across different subgroups of people, to avoid the 
limitations of studies conducted within one group. 
3. Investigator triangulation 
More than one observer is used in the same research setting. This helps 
avoid observer bias and provides checks on the reliability of the 
observations. 
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4. Theoretical triangulation 
Data were analyzed from more than one perspective. In other words, 
multiple theories and perspectives were considered during data analysis 
and interpretation. 
The triangulation is a suitable technique for analyzing the data of this 
research. In this research, the triangulation by theory is used to enhance the 
trustworthiness.  It was done by analyzing the findings of the data through some 
related theories, such as grammatical rules, errors analysis, etc. Besides, consulting 
a person who is competent in analyzing writing errors is also conducted to support 
the trustworthiness.  
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CHAPTER IV 
RESEARCH FINDINGS  
  
A. Description of Errors 
The data used in the study were collected from 126 English compositions 
made by the second year students of SMA N 2 Wates Kulon Progo. There were 
three topics that were offered to the subjects. The students were asked to tell the 
most exciting experience, their obsession in the future and the student’s favourite 
food. Each student was asked to develop one of the topics into a good English 
composition. Besides, they were allowed to make English composition based on 
their favourite topics.  
As already mentioned in the previous chapter, categorizing the errors is based 
on the surface strategy taxonomy. Dealing with the surface strategy taxonomy, 
there are four types of errors, namely omission, addition, misordering and 
misformation. After that, each category was divided into various sub categories in 
accordance with the items which contain errors. The table below shows the 
categories and sub categories of errors and the percentage of each category. There 
are four categories and twenty sub categories of errors. 
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1. Table of Errors and Their Percentage 
TYPES OF ERRORS 
No. Categories 
Subcategories 
Omission Addition Misordering Misformation 
∑ ( % ) ∑ ( % ) ∑ ( % ) ∑ ( % ) 
1 Action verbs 2 0.6472 - - - - 32 6.5979 
2 Adjectives - - - - - - 11 2.2680 
3 Adverbs  - - - - 75 54.7445 8 1.6495 
4 Articles  39 12.6214 98 34.2657 - - 8 1.6495 
5 Be  142 45.9547 92 32.1678 - - 57 11.7526 
6 Clauses  - - - - - - 32 6.5979 
7 Do auxiliaries  12 3.8835 - - - - - - 
8 Gerunds  - - - - - - 8 1.6495 
9 Main verbs  14 4.5307 - - - - - - 
10 Nouns  - - - - - - 14 2.8866 
11 Noun phrases - - - - 44 32.1168 - - 
12 Objects  12 3.8835 19 6.6434 18 13.1387 - - 
13 Plural usages  - - - - - - 135 27.8351 
14 Possessive markers  16 5.1780 14 4.8951 - - 13 2.6804 
15 Prepositions  52 16.8285 63 22.0280 - - 44 9.0722 
16 Relative pronouns  2 0.6472 - - - - 17 3.5052 
17 Singular usages  - - - - - - 8 1.6495 
18 Subjects  18 5.8252 - - - - - - 
19 Tenses  - - - - - - 68 14.0206 
20 Third person sing. 
verbs 
- - - - - - 30 6.1856 
TOTAL 309 100 286 100 137 100 485 100 
 
B. Discussion 
Among the twenty subcategories, the omission be has the highest in number. 
For the addition errors, the addition of article has the highest in number. While in 
misordering errors, the misordering of adverb has the highest in number. Then, in 
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the case of misformation errors, the misformation of plural usage has the highest 
in number. 
 2. The Graphic Distribution of Errors 
 
It is found out that among the four categories of errors, the misformation 
errors have the highest frequency. The misordering errors are in the lowest 
frequency. Based on the analyses, it is also found that among the three topics 
offered to the students, the topic on the student’s favourite food is the most 
favourite topic developed by the students. 
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C. Data Analysis 
There are two kinds of symbols used in showing some sample errors. They are 
Sw means student’s work and Cw means the correct work of the sentence. 
1. Omission Errors 
The omission errors consist of omission of action verbs, omission of articles, 
omission of be, omission of do auxiliaries, omission of main verbs, omission of 
possessive markers, omission of prepositions and omission of subjects. The 
following is the discussion of each error:  
a. Omission of Action Verbs 
The following are the examples: 
Sw : __ some pieces of salads with knife. 
Cw : Cut some pieces of salads with a knife. 
 
Sw : After that, __ the vegetables oil into the frying pan. 
Cw : After that, pour the vegetables oil into the frying pan. 
 
b. Omission of Articles 
The following are the examples:  
Sw : Astronomy is __ study about the stars. 
Cw : Astronomy is a study about the stars. 
 
Sw : I usually make my favourite food once __ week. 
Cw : I usually make my favourite food once a week. 
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Sw : DUFAN is __ exciting place. 
Cw : DUFAN is an exciting place. 
 
Sw : In the night, we had __competition. 
Cw : In the night, we had a competition. 
 
Sw : I have __ obsession to become a policeman. 
Cw : I have an obsession to become a policeman. 
 
Sw : __ time that I need to make my favourite food is about 15 
minutes. 
Cw : The time that I need to make my favourite food is about 15 
minutes. 
 
Sw : Pour the fried noodles into __ plate. 
Cw : Pour the fried noodles into the plate. 
 
c. Omission of Be 
The following are the examples:  
Sw : The tastes __ delicious and spicy. 
Cw : The tastes are delicious and spicy. 
 
Sw : Finally, fried tempe __ ready to be eaten. 
Cw : Finally, fried tempe is ready to eat. 
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Sw : I __ very happy because I can spend my holiday in Sanur 
beach. 
Cw : I was very happy because I can spend my holiday in Sanur 
beach. 
 
Sw : After playing football, we __ very thirsty and we bought 
some beverages. 
Cw : After playing football, we were very thirsty and we bought 
some beverages. 
 
Sw : Omelette __ very suitable for breakfast. 
Cw : Omelette is very suitable for breakfast. 
 
d. Omission of Do auxiliaries 
The following are the examples:  
Sw : How __ you finish your homework? 
Cw : How do you finish your homework? 
 
Sw : How __ you solve your problems? 
Cw : How do you solve your problems? 
 
e. Omission of Main Verbs 
The following are the examples:  
Sw : I eat my favourite food when I __very hungry. 
Cw : I eat my favourite food when I feel very hungry. 
 
Sw : This omelette is __ to enjoy. 
Cw : This omlette is ready to enjoy. 
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Sw : Rohanna, you must __ to school tomorrow. 
Cw : Rohanna, you must go to school tomorrow. 
 
f. Omission of Objects 
The following are the examples: 
Sw : I make __ in the morning. 
Cw : I make omelette in the morning. 
 
Sw : I like __ very much. 
Cw : I like noodles very much. 
 
g. Omission of Possessive Markers 
The following are the examples: 
Sw : Friends opinions about my obsession are different. 
Cw : My friends’ opinions about my obsession are different. 
 
Sw : I went to my friend home to return the magazine. 
Cw : I went to my friend’s home to return the magazine. 
 
h. Omission of Prepositions 
The following are the examples:  
Sw : I can make it __ 10 minutes. 
Cw : I can make it in 10 minutes. 
 
Sw : I am interested __ English. 
Cw : I am interested in English. 
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Sw : __ 27 May 2009, I, Pras, and Rohanna went to Sleman to 
participate a competition. 
Cw : On 27 May 2009, I, Pras, and Rohanna went to Sleman to 
participate a competition. 
 
Sw : I can make this food __ myself. 
Cw : I can make this food by myself. 
 
i. Omission of Subjects 
The following are the examples:  
Sw : __ can add with some vegetables. 
Cw : Noodles can add with some vegetables. 
 
Sw : __ to make my favourite food are… 
Cw : The steps to make my favourite food are…  
 
2. Addition Errors 
The addition errors consist of addition of articles, addition of be, addition of 
objects, addition of possessive markers and addition of prepositions. The 
following is the discussion of those errors:  
a. Addition of Articles 
The following are the examples:  
Sw : Pour a hot water into a cup as you needed. 
Cw : Pour hot water into a cup as you needed. 
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Sw : I and my friends went to the Waduk Sermo last month. 
Cw : I and my friends went to Waduk Sermo last month. 
 
Sw : I want to continue my study in the Diponegoro University. 
Cw : I want to continue my study in Diponegoro University. 
 
b. Addition of Be 
The following are the examples:  
Sw : We were celebrated New Year party in Glagah Beach. 
Cw : We celebrated New Year party in Glagah Beach. 
 
Sw : I am eat my favourite food once a week. 
Cw : I eat my favourite food once a week. 
 
Sw : I am like fried rice because it is very delicious. 
Cw : I like fried rice because it is very delicious. 
 
Sw : Omelette contains is protein and fat. 
Cw : Omelette contains protein and fat. 
 
c. Addition of Objects 
The following are the examples:  
Sw : I like noodles because it is very delicious and easy to make it. 
Cw : I like noodles because it is very delicious and easy to make. 
 
Sw : I like food fried noodles very much. 
Cw : I like fried noodles very much. 
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d. Addition of Possessive Markers 
The following are the examples:  
Sw : I got a surprise in my birthday’s party last year. 
Cw : I got a surprise in my birthday party last year. 
 
Sw : My father’s works as a policeman. 
Cw : My father works as a policeman. 
 
e. Addition of Prepositions 
The following are the examples:  
Sw : Toss the rice in carefully. 
Cw : Toss the rice carefully. 
 
Sw : We can see some antique bicycles in there. 
Cw : We can see some antique bicycles there. 
 
Sw : My favourite of food is fried rice. 
Cw : My favourite food is fried rice. 
 
3. Misordering Errors 
The misordering errors consist of misordering of adverbs, misordering of 
noun phrases and misordering of objects. The following is the discussion of each 
error:  
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a. Misordering of Adverbs 
The following are the examples:  
Sw : Add the water into the pan and slowly mix. 
Cw : Add the water into the pan and mix slowly. 
 
Sw : In 20 minutes, I can make my favourite food. 
Cw : I can make my favourite food in 20 minutes. 
 
Sw : We together swam in the river until evening. 
Cw : We swam together in the river until evening. 
 
b. Misordering of Noun Phrases 
The following are the examples:  
Sw : Football is a program TV that very interesting. 
Cw : Football is a TV program that very interesting. 
 
Sw : I participated in “Contest OSN” last year. 
Cw : I participated in “OSN Contest” last year. 
 
Sw : The third ingredient that we need is creamer milk. 
Cw : The third ingredient that we need is milk creamer. 
 
c. Misordering of Objects 
The following are the examples:  
Sw : I like very much fried banana. 
Cw : I like fried banana very much. 
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Sw : I love very much my cat. 
Cw : I love my cat very much. 
 
 
4. Misformation Errors 
The misformation errors consist of misformation of action verbs, adjectives, 
adverbs, articles, to be, gerunds, plural usages, possessive markers, prepositions, 
relative pronouns, singular usages, tense and third person singular verbs. The 
following is the discussion of those errors:  
a. Misformation of Action Verbs 
The following are the examples: 
Sw : Firstly, boiled one pack of instant noodles. 
Cw : Firstly, boil one pack of instant noodles. 
 
Sw : Secondly, hit the oil. 
Cw : Secondly, heat the oil. 
 
Sw : Firstly, broken the egg and give it the salt. 
Cw : Firstly, break the egg and give it the salt. 
 
 
b. Misformation of Adjectives 
The following are the examples:  
Sw : We played a game with very happy. 
Cw : We played a game happily. 
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Sw : I think fried rice is so taste. 
Cw : I think fried rice is so tasty. 
 
Sw : The taste of fried rice is deliciously. 
Cw : The taste of fried rice is delicious. 
 
Sw : I was very happened because I played basket ball in a 
competition. 
Cw : I was very happy because I played basket ball in a 
competition. 
 
c. Misformation of Adverbs 
The following are the examples:  
Sw : My father always works very hardly. 
Cw : My father always works very hard. 
 
Sw : Mix all the ingredients throughly. 
Cw : Mix all the ingredients thoroughly. 
 
Sw : I usually make fried rice three times in twice week for 
breakfast. 
Cw : I usually make fried rice three times in two weeks for 
breakfast. 
d. Misformation of Articles 
The following are the examples:  
Sw : I walked for the long time. 
Cw : I walked for a long time. 
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Sw : I can make a omelette in 5 minutes. 
Cw : I can make an omelette in 5 minutes. 
 
Sw : My mother bought the dictionary in a book store. 
Cw : My mother bought a dictionary in a book store. 
 
 
e. Misformation of Be 
The following are the examples:  
Sw : The steps to make carrot juice is… 
Cw : The steps to make carrot juice are… 
 
Sw : The nutritions in noodles pizza is protein, fat, carbohydrate 
and vitamin. 
Cw : The nutritions in noodles pizza are protein, fat, carbohydrate 
and vitamin. 
 
Sw : We went home in the afternoon and we was very happy. 
Cw : We went home in the afternoon and we were very happy. 
 
 
f. Misformation of Gerunds 
The following are the examples:  
Sw : Play basketball is my hobby. 
Cw : Playing basketball is my hobby. 
 
Sw : Read many books can add our knowledge. 
Cw : Reading many books can add our knowledge. 
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Sw : Before go to school I always pray. 
Cw : Before going to school I always pray. 
 
g. Misformation of Nouns 
The following are the examples:  
Sw : The steaping are very easy. 
Cw : The steps are very easy. 
 
Sw : I went home with fresh felt. 
Cw : I went home with fresh feeling. 
 
Sw : The difficultness is making the sauce. 
Cw : The difficulty is making the sauce. 
 
h. Misformation of Plural Usages 
The following are the examples:  
Sw : I like omelette because it contains many protein and fat. 
Cw : I like omelette because it contains many proteins and fats. 
 
Sw : Mix it for several time and turn off the stove. 
Cw : Mix it for several times and turn off the stove. 
 
Sw : Put the rices into the wok. 
Cw : Put the rice into the wok. 
 
Sw : The step-step to make fried rice are… 
Cw : The steps to make fried rice are… 
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i. Misformation of Possessive Markers 
The following are the examples:  
Sw : Vitamin is very important for us health. 
Cw : Vitamin is very important for our health. 
 
Sw : After eating meatball, we went to each home. 
Cw : After eating meatball, we went to our home. 
 
j. Misformation of Prepositions 
The following are the examples:  
Sw : Beside, the procedure to make omelette are very easy. 
Cw : Besides, the procedure to make omelette are very easy. 
 
Sw : After that, pour the sauce in the plate. 
Cw : After that, pour the sauce into the plate. 
 
Sw : I like fried rice because it is delicious to me. 
Cw : I like fried rice because it is delicious for me. 
 
k. Misformation of Relative Pronouns 
The following are the examples:  
Sw : A person that always supports my obsession is my father. 
Cw : A person who always supports my obsession is my father. 
 
Sw : Yesterday, I met a boy that I waited for a long time. 
Cw : Yesterday, I met a boy whom I waited for a long time. 
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l. Misformation of Singular Usages 
The following are the examples:  
Sw : Then, put it into refrigerator for 1 hours. 
Cw : Then, put it into refrigerator for 1 hour. 
 
Sw : The first steps is boiling the noodles. 
Cw : The first step is boiling the noodles. 
 
m. Misformation of Tenses 
The following are the examples:  
Sw : I return home with my father. 
Cw : I returned home with my father. 
 
Sw : After that, we get back home. 
Cw : After that, we got back home. 
 
Sw : At 11.00 am, we continued this recreation and we goes to 
DUFAN.  
Cw : At 11.00 am, we continued this recreation and we went to 
DUFAN.  
 
n. Misformation of Third Person Singular Verbs 
The following are the examples:  
Sw : My father teach Biology in SMP N 3 Wates. 
Cw : My father teaches Biology in SMP N 3 Wates. 
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Sw : Sinta live in Sleman with her uncle. 
Cw : Sinta lives in Sleman with her uncle. 
 
Sw : My mother work in an office. 
Cw : My mother works in an office. 
 
 
D. Causes of Errors 
Finding out the causes of errors were done by comparing the structure or 
meaning in each category to a certain structure or meaning of Indonesian 
language. Besides, finding out the causes of errors was also done by comparing 
the structure or meaning in each category to a certain structure or meaning in 
English itself. Then, the causes of errors are categorized based on intralingual 
transfer, interlingual transfer and context of learning. Some of the sample errors 
in the previous part are used as the data for discussing the causes of errors. 
 
1. Intralingual Transfer 
The first major source of errors is intralingual transfer. According to Brown 
(2000: 224), one of the major contributions of error analysis is its recognition of 
sources that extend beyond just interlingual error in learning a second language. 
He observes that intralingual transfer (within the target language itself) is a major 
factor in second language learning. The following is the analysis of errors caused 
by intralingual transfer:  
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a. Misformation of Adjectives 
1) I think fried rice is so taste. 
2) The taste of fried rice is deliciously. 
The errors above are caused by the students’ lack of knowledge of the 
adjectives form in English. The learners are still confused to apply the adjectives 
form in English sentences. Because of that, these errors are caused by 
intralingual tranfer. 
b. Misformation of Adverbs 
1) My father always works very hardly. 
2) Mix all the ingredients throughly. 
The first sentence maybe caused by overgeneralization. In English adverb is 
usually formed by adding –ly to the adjectives. There is an exception for the 
word “hard” in forming adverb. We cannot add suffix –ly after the word ‘hard’. 
The second sentence maybe caused by the students’ confusion in using 
adverb correctly. The meaning that is intended to express in the second sentence 
is mix all the ingredients completely, so we have to use thoroughly as the adverb.  
c. Addition of Articles 
1) Pour a hot water into a cup as you needed. 
2) I want to continue my study in the Diponegoro University. 
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The error in the first sentences is possibly caused by the student’s lack of 
knowledge in using article. Hot water is something that cannot be counted or 
uncountable noun. Thus, we cannot say ‘a hot water’, but we can say ‘a glass of 
hot water’. 
The error in the second sentences happened because the overgeneralization 
in the use of article ‘the’. The student does not realize that ‘the’ is not needed in 
front of the name of a university. We cannot say ‘the Diponegoro University’. 
We can use article ‘the’ by changing the formation into ‘the University of 
Diponegoro’. 
d. Addition of Be 
1) We were celebrated New Year party in Glagah Beach. 
2) I am eat my favourite food once a week. 
The errors happened because of the students’ habit of using ‘be’ in English 
sentences. The students do not know the function of ‘be’, so they consider that all 
types of sentences must use ‘to be’ after subject. ‘Be’ always uses in a nominal 
sentence, for example: Cat is my favourite pets. In a nominal sentence, ‘be’ has 
functioned as verb.  
e. Misformation of Be  
1) The steps to make carrot juice is… 
2) We went home in the afternoon and we was very happy. 
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It was possible that the errors occurred because of the students’ lack 
knowledge on how to use ‘to be’ correctly. It is obvious that the errors are not 
caused by negative transfer from Indonesian, but they are caused by the students’ 
confusion in using ‘to be’.  In English, to be must be congruent with the subject.  
f. Misformation of Tense  
1) I return home with my father. 
2) After that, we get back home. 
It seems that the errors above are commonly made by Indonesian students 
who studying English. After studying English for several times, they still make 
the same errors. It could be caused by the students’ lack knowledge of grammar, 
especially tenses. In Indonesian language, there are no tenses. In addition, it 
could be caused by the direct translation from Indonesian language into English. 
They translated the sentences directly from Indonesian language into English 
without understanding that in English there are verb I, verb II and verb III. 
g. Plural Used Instead of Singular 
1) Put the rices into the wok. 
In English, there are two types of noun. They are countable nouns and 
uncountable nouns. Uncountable nouns are considered into singular. They cannot 
be made into plural. In the first sentence, rice belongs to uncountable noun. It 
cannot be added by suffix -s. In Indonesia, the word rice (beras) is not made into 
plural.  
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2. Interlingual Transfer 
The second major source of errors is interlingual transfer. Brown (2000: 
224) argues that the beginning stages of learning a second language are 
characterized by a lot of interlingual transfer from the native language or 
interference. In these early stages, before the system of the second language is 
known, the native language is the only linguistic system that the learner has 
mastered. The following is the analysis of errors caused by interlingual transfer: 
a. Omission of Articles 
1) Astronomy is study about the stars. 
2) Time that I need to make my favourite food is about 15 minutes. 
The errors happened because the learners use the rule of the Indonesian 
language to make English sentences. In Indonesian, using an article in a sentence 
is not a must. A student can say ‘Ayah saya adalah guru’ or ‘Ayah saya adalah 
seorang guru’. 
 In the first sentence, we have to use article a, so the correct sentence is 
Astronomy is a study about the stars. We use the article ‘a’ in front of study 
because we are thinking about a particular study.  In the second sentences, we 
have to use the article ‘the’, so the correct sentence is ‘The time that I need to 
make my favourite food is about 15 minutes’. We use the article ‘the’ in front of 
time because we are discussing about a particular time that is the time to make 
his or her favourite food.  
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b. Omission of Be  
1) Finally, fried rice ready to be eaten. 
2) Omelette very suitable for breakfast. 
In some cases, ‘to be’ cannot be translated into Indonesian. In every 
sentence, also in English, a sentence must have a verb. A ‘to be’ plays as a verb 
in a nominal sentence. In the first sentence, the correct form is ‘Finally, fried rice 
is ready to be eaten’ and the correct form for the second sentence is ‘Omelette is 
very suitable for breakfast’. 
c. Omission of Do Auxiliary 
1) How you finish your homework? 
2) How you solve your problem? 
In English, the pattern of a statement is different from the pattern of a 
question. In the pattern of a question, the subject must be preceded by an 
auxiliary. The following is the example: 
1) I live in Yogyakarta. (statement) 
2) Where do you live now? (question) 
d. Omission of Main Verbs  
1) This omelette is to be enjoyed. 
2) Rohanna, you must to school tomorrow. 
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The errors above occurred because of the influence of the students’ native 
language. The students translated the sentence from Indonesian into English 
directly. As a result, they omit the verb in the sentence that they produce.  
e. Omission of Prepositions 
1) I am interested English.  
2) 27 May 2009, I, Pras, and Rohanna went to Sleman to participate a 
competition. 
These errors were possibly occurred because of the direct translation from 
Indonesian into English. As a result, they omit one of the important parts in their 
sentence. In the first sentence, ‘I am interested English’, the student translated 
directly from Indonesian sentence ‘Saya tertarik Bahasa Inggris’. In the second 
sentence, ‘27 May 2009, I, Pras, and Rohanna went to Sleman to participate a 
competition’, the student also translated directly from Indonesian sentence 
‘Tanggal 27 Mei 2009, Saya, Pras, dan Rohanna pergi ke Sleman untuk 
mengikuti sebuah kompetisi’. 
By seeing the elaboration above, it can be concluded that the erroneous 
sentences above show the structures of the Indonesian sentences. That is why 
they are caused by interlingual transfer. 
f. Misused Prepositions  
1) Beside that, the procedure to make omelette are very easy.  
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This error is caused by interlingual transfer because it reflects the learner’s 
native language structure. The student translated it from Indonesian sentence into 
English. The learner failed to distinguish the difference between ‘besides’ and 
‘beside’. Possibly, the translation of both words in Indonesia is ‘di samping’. It 
seems that the meaning is the same, but they have a difference. ‘Besides’ means 
‘in addition’,  for example: ‘Besides that, the ingredients that we need are easy to 
find’. ‘Beside’ means ‘at the side’, for example: ‘I keep a dictionary beside me 
when I am doing a test’. According to that, the student must use the preposition 
‘besides’, because the meaning that is intended to express in the sentence is ‘in 
addition’. 
 
3. Context of Learning 
The third major source of errors, according to Brown (2000: 226) is the 
context of learning. Context refers to the classroom with its teacher and its 
material in the case of untutored second language learning. In addition, he 
explains that in the classroom context, the teacher or the textbook can lead the 
learner to make faulty hypotheses about the language. The following is the 
analysis of errors caused by context of learning: 
1) There are thirty six tables and seventy two chairs in the classroom. 
2) Gudeg is very notorious in Yogyakarta.  
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The error in the first sentence is caused by context of learning. The student 
failed to differentiate between table and desk. In general, a table does not have 
drawers, while a desk has drawers. The drawers are used by the students to keep 
their belongings. So, the sentence should be “There are thirty six desks and 
seventy two chairs in the classroom”.  
The error in the second sentence is also caused by context of learning. The 
student failed to differentiate among famous, notorious and popular. Famous 
means known or recognized by many people. Notorious means famous for 
something bad (criminals). Then, popular means liked, enjoyed or supported by 
many people. So, the sentence should be “Gudeg is very famous in Yogyakarta” 
or Gudeg is very popular in Yogyakarta.” 
 
4. Errors Caused by Intralingual and Interlingual Transfer 
The students are also can make some errors because of intralingual and 
interlingual transfer. The following is the analysis of errors caused by 
intralingual and interlingual transfer: 
a. Misformation of Third Person Singular Verbs 
1) My father teach Biology in SMP N 3 Wates. 
2) Sinta live in Sleman with her uncle. 
The errors are commonly made by Indonesian students. For them, it seems 
tolerable because in Indonesian sentences, the verb remains the same even 
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though the subject is a third person singular. It seems strange if this type of errors 
is made by native speakers. They should know more about this rule.  
b. Double Object 
1) I like food fried noodles very much.  
2) I like noodles because it is very delicious and easy to make it. 
The patterns above cannot be found in English sentence structures as well as 
Indonesian sentence structures. In Indonesian language, people do not say ‘Saya 
sangat suka makanan mie goreng.’ , but people say ‘ Saya sangat suka mie 
goreng.’ 
 
E. Analysis on the Research Findings 
According to the research findings, more exposure of English is very 
important for the students, especially grammatical items. Some of the students do 
not like to study English, especially when they have to study English grammar. 
They also have some difficulties when they have to express themselves in 
English, especially in written form. As a result, they still make some 
grammatical errors. For some students, grammar is considered boring, confusing 
and frightening.  
In order to make students feel interested in studying English, it is very 
important for the English teachers to be able to present English materials, 
especially grammatical items in communicative, attractive and interesting way. 
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The teachers can present and explain grammatical items by using English songs, 
games, power point and attractive pictures. In order to be able to present English 
grammatical items interestingly and attractively, an English teacher must be 
creative and well informed. The English teacher also needs to take advantage of 
the use of technology development.  
The English teachers also need to give more homework to the students. The 
teachers should check it and giving corrections and notes to the student’s work. 
It is expected that the students will study from their errors and they do not make 
the same errors in the future. They will be exposed to English grammatical rules 
better.  
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CHAPTER V 
CONCLUSIONS, IMPLICATIONS, AND SUGGESTIONS 
 
A. Conclusions 
Based on the surface strategy taxonomy, it was found a high number 
or frequency of grammatical errors. By seeing the data used in the research 
in SMA N 2 Wates Kulon Progo, it can be seen that there were 1217 of 
errors. They were 485 errors or 39.85 % of the misformation errors, 309 
errors or 25.39 % of the omission errors, 286 errors or 25.5 % of the 
addition errors and 137 errors or 11.26 % of the misordering errors. 
Among the twenty subcategories, the most frequent type error was the 
omission of be. 
Furthermore, by analyzing the errors above, the researcher concludes 
some possible causes of errors. Firstly, in producing the sentences, the 
students translate from Indonesian sentences into English sentences 
directly (direct translation). Secondly, the students make 
overgeneralization in using English grammatical rules. Because of 
students’ lack knowledge of English grammar, they applied inappropriate 
rules. As a result, they have made intralingual (developmental) errors. 
Thirdly, the causes of errors belong to intralingual (developmental) errors 
and interlingual errors. These causes of errors belong to ambiguous errors. 
Finally, the causes of some errors cannot be identified into one of the 
67 
 
classifications that have been mentioned previously. This type of errors 
belong to unique errors. 
 
B. Implications  
The research findings show that misformation error was the highest 
among the four categories. It implies that the English teachers of SMA N 2 
Wates Kulon Progo failed to present English materials especially English 
grammatical rules in a communicative way. Moreover, the students also 
still lack of knowledge about English grammatical rules. They stll used the 
wrong forms of the morpheme or structure. In addition, they added 
inappropriate words in their sentences or compositions.  
By seeing the fact that misformation error was the highest, the 
English teachers of SMA N 2 Wates Kulon Progo have to improve the 
exposure of English to the students, especially grammatical items. The 
research findings are expected to give feedback to them in order to 
improve their quality of teaching and learning process of English.   
In the same manner, the students of SMA N 2 Wates Kulon Progo 
also have to force themselves to study hard and read more English reading 
materials. By doing that, the students are expected to improve their 
English understanding, especially grammatical items. They are expected to 
understand the correct forms of the morpheme or structure.  
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C. Suggestions  
By seeing several aspects, the researcher would like to propose some 
suggestions to the following parties: 
 
1. The English Teachers 
According to the fact that misformation error was the highest, the 
suggestions to the English teachers are as follows: 
a. The English teachers must give more exposures of English written 
forms, especially the correct forms of the morpheme or structure. It 
must be done because the students added something, although it was 
incorrect in their writing works or sentences. Based on the researcher’s 
observation, many of the students did not pay attention to the teachers’ 
explanations. The students tend to ignore the teacher. As a result, they 
do not understand the materials and they make some errors again.  
b. The English teachers also have to give more homeworks to the 
students. The teachers have to give more writing tasks and provide 
written feedback to the students’ written works. It is expected that the 
students will study from their errors and they do not make the same 
errors in the future. They will be exposed to English grammatical rules 
better.  
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2. The Students of SMA N 2 Wates 
According to the fact that misformation error was the highest, the 
suggestions to the students of SMA N 2 Wates are as follows: 
a. The students have to be careful when they want to express themselves 
in English, especially in a written form. They have to read their works 
carefully before they give their works to their English teachers. They 
have to make sure that their works are ready to be scored by the 
teachers. The students also have to change their learning habits. They 
have to pay attention to the teachers when the teachers give some 
explanation. Finally, the students have to ask questions when they do 
not understand the materials well.  
b. The students should have high motivation to study English. They have 
to learn English by forcing themselves to study hard and read English 
reading materials as much as possible. By doing that, they can improve 
and increase their English understanding, especially English 
grammatical rules. Finally, the students are able to communicate in 
English and they do not neglect the grammatical rules.  
 
3. Other Researchers 
By seeing the results of the research, the researcher would like to 
propose some suggestions to other researchers as follows:  
a. This research actually has some weaknesses. One of the weaknesses is 
about the data. The data was incomplete because it was taken from the 
70 
 
second year students of SMA N Wates Kulon Progo. The researcher 
also realized that there must be further research questions in this 
research. The questions need to be further studied. Therefore, other 
researchers are expected to conduct the same research which takes the 
data from the first and third year students of SMA N 2 Wates Kulon 
Progo. Hopefully, it may complete this research. 
b. After the researcher knows the errors that are made by the second year 
students of SMA N 2 Wates Kulon Progo as reported in this thesis, 
other researchers are expected to conduct a research that will be more 
challenging in the way that the research will be able to overcome 
errors that occur in English writing class planned for the second year 
students of SMA N 2 Wates Kulon Progo.  
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RESEARCH INSTRUMENT 
WRITING TEST 
 
 
Instruction: Choose one of the following topics and write it into a good 
composition. 
 
A. Write a composition telling your most exciting experience. Answer the 
following questions to help you develop the composition. 
1. What kind of experience did you get? 
2. What happened to you?  
3. When did it happen? 
4. Where did it happen? 
5. Why did it happen to you? 
6. Why was it exciting for you? 
7. What did you do from the beginning till the end? 
8. What are the lessons you can take from your most exciting experience? 
9. What did your friends suggest about your most exciting experience? 
10. How did you feel? 
 
 
 
B. Write a composition telling your obsession in the future. Answer the following 
questions to help you develop the composition. 
1. What kind of obsession do you have? 
2. What are your reasons for having that obsession? 
3. Does your obsession come from yourself or not? Explain it. 
4. What are your friends’ opinions about your obsession? 
5. What are your efforts to make your obsession come true? 
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6. Are there any supports in making your obsession come true? Explain it. 
7. Are there any difficulties in making your obsession come true? Explain it. 
8. At what age do you want to make your obsession come true? 
9. What will you do if your obsession comes true? 
10. What will you do if your obsession does not come true? 
 
 
 
C. Find your own favourite food. Please write the procedures or instructions on 
how to cook or make it. Answer the following questions to help you develop 
the text. 
1. What kind of food do you like very much? 
2. What are the ingredients or materials you need to make it? 
3. What are the procedures to make that food? 
4. How long does it take to make your favourite food? 
5. What are your reasons for loving that food? 
6. Can you make it by yourself? 
7. What does the taste of that food? 
8. Can you mention the nutritions in your favourite food? 
9. How many times do you usually make your favourite food? 
10. In what occasion do you usually eat your favourite food? 
 
 
 
(Adapted from Interlanguage) 
 




















